


SECTION 1 —CONTENT AND CONTEXT FOR LEARNING

(APST Standards 1.1, 1.2, 1.3, 1.5, 1.6, 2.1, 2.2, 2.3, 2.5, 2.6, 3.1,3.2,3.3,3.4,4.1,4.4,5.4, 6.1, 7.1)

1a. The Learners

My learners and reason/s | selected them (including those with a disability)

My VCE Music Performance Unit 4 class is comprised of five students (collectively referred to as ‘The Beat

Boys’ for the purpose of maintaining anonymity in this document) of varying levels, from extremely

competent to much more challenged with a learning disability. Being of such small numbers and with more

varying abilities than any of my other classes | was able to use the whole class for my inquiry.

1b. Learning Context

The range of learning levels of my selected learners and how | know this

| have been teaching these students for seven months prior to completing this inquiry and have come to

know them quite well, particularly with having such a small class (APST 1.1, 1.2) . Itis very easy to distinguish

the learning levels between the five students and these levels are commensurate with all of their assessment

marks throughout the year (APST 5.4). The five students are outlined in the following learner profiles (APST

1.3, 1.5):

Brian — very high level knowledge/skills and extremely self-motivated. This student is in year 11 and
this is their only Unit 3/4 subject for the year, enabling them to focus strongly on music. He
experiences some levels of anxiety and feels the need to seek perfection

Dennis — very high level knowledge/skills and extremely self-motivated. This student is a high
achiever across all subject areas and works hard to succeed. They have a very good work/life balance
Carl — moderate level knowledge/skills and wanting to pursue a career in music so fairly motivated
to succeed in this subject. This student does not require an ATAR to gain entry into desired university
course and therefore occasionally has a challenging attitude towards succeeding in school as a whole
Mike — low level knowledge/skills and very little self-motivation. Usually participates well in class but
doesn’t complete many of the assigned homework tasks, let alone any independent study

David — low level knowledge/skills with additional needs (Severe Language Disorder — refer below for
further information). He lacks motivation, doesn’t complete many of the assigned tasks outside of
school time and is often distracted by his own thoughts and disengaged in class. David is also offered
one-on-one tutoring time by the teacher regularly each week but is rarely available for those sessions

with other subjects or miscellaneous tasks taking precedence
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Factors affecting learning of my selected learners and how | address in my planning
These students have been a class of five since they studied VCE Music Performance Unit 2 together. They
are extremely supportive of and encouraging towards each other and individually, really motivate others’

learning (APST 1.1, 1.2).

One of the students (David) suffers from Severe Language Disorder. All of the information about David’s

additional needs can be found in his Individual Learning Plan (ILP) below (APST 7.1):
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What are the factors affecting learning for those with a disability?

0 Asdemonstrated by both his ILP and his response to the ‘how students learn’ quiz (refer page
4) it is very evident that David is a tactile and visual learner who requires very specific, broken
down instructions.

What do you know about their level of learning and prior knowledge?

0 David was one of two students in The Beat Boys who couldn’t read any music at the beginning
of the year. Given this is the foundation for all music theory knowledge, David really struggled
to catch up throughout the year, despite all attempts to teach the material in varied ways.

What modification to the physical environment or the learning plan or the content will you make so
the learning is accessible to this learner (APST 1.5, 1.6)?

0 More visual cues were placed throughout the classroom and David was often shown tasks in
a more practical way than others to solidify his learning. Unfortunately, as the room was
often packed up to be used as a stage or a catering space, this meant visual cues at the front
and side of the room had to be taken down on many occasions so the space was not
particularly practical as a classroom.

How will you make sure they are included in activities and can participate in learning (APST 2.5, 3.4)?

0 The idea for peer learning/teaching as the approach for my VIT inquiry question partly came
about to support David in a fun way that involved and could benefit everyone. The Beat Boys
were all advised to create tasks/games/quizzes that increased learning and tested their
knowledge in an informal and enjoyable setting. Given these tasks weren’t designed to be
focused on heavy writing or densely instructional material, David was absolutely able to be
included in activities. It was an opportunity to demonstrate to each other how they learn

best and how they think the material can be taught in an interesting and engaging way.
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Further to David’s additional needs, The Beat Boys completed a questionnaire about ‘How Students Learn’

to identify how | could best cater to their individual needs (APST 1.2). Results from this survey were:

What does this mean for The Beat Boys?

e Auditory — learning by hearing and/or listening. The average of auditory learners in the Beat Boys is

35%.

e Visual — learning by reading and/or seeing pictures. The average of visual learners in the Beat Boys

is 34%.

e Tactile —learning by touching and/or doing. The average of tactile learners in the Beat Boys is 31%.

The above data, both individual and group averages, show that whilst all students are individually very
different in their learning styles, as a group The Beat Boys average out very similarly across auditory, visual
and tactile learning. This demonstrates the need to accommodate all styles of learning equally for these

students as a group and differentiate their learning accordingly (APST 3.2).
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1c. Context for the program of learning

My program of learning (including reference to literacy and numeracy)

The VCAA VCE Music Performance Study Design provided the context for my program of learning, with a

focus on Area of Study 3 (APST 2.1, 2.3, 7.1, 7.2).

Page 5



Page 6



The Beat Boys are continually developing their literacy and numeracy skills through a variety of ways in VCE
Music Performance Unit 4, including the following examples (APST 2.5):
e Literacy: written responses to music analysis using technical language, reading and interpreting both
music notation and various music questions, comprehension
e Numeracy: in outcome 3 (music theory) students do a lot of work with numbers and patterns,
whether it be counting the beat while clapping a rhythm, recognising and replaying notes of various
durations. For example, refer to the below table to see how both scales and diatonic harmony are

demonstrated to students in their music workbooks.

SCALES:
Scale Scale Degrees Order of
Tones & Semitones
1 | major 1,2,3,4,5,6,7,8 T T« BT TT=8
2 | mixolydian mode 1,2,3,4,5,6,7,8 T-T-S-T-T-S-T
3 | major pentatonic 1,2,83,5,6,8 TP Timu T Tin
4 | aeolian mode 1,2,3,4,5 6,78 | T-8-T-T-S-T-T
5 | minor pentatonic 1,03, 4,5, 7,8 Tie-T-T-Tie-T
6 | blues scale 1,3, 4,55 5 b7, 8 TiR-T-S-8S-Tie-T
7 | harmonic minor 1,2, b3, 4,5,b,7,8 T-8-T-T-S-Tie-T
8 | melodic minor 1,2,%3,4,5,6,7,8 T-S-T-T-T-T-S
The notes in this scale are 8 b7 bg 5 4 b3 2 1 TT-8-T-T-8-T
different when descending. A U i
9 | dorian mode 1,2,b3,4,5,6,07,8 T-8-T-T-T-S-T
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DIATONIC HARMONY:

MAJOR 1 2 3 4 5 6 7
scale degree | tonic super mediant sub- | dominant |  sub- leading
name tonic dominant mediant note
triad | ii iii v \' vi vii dim
7th chord Imaj7 | iimin7 | iii min7 | IV maj7 V7 vimin7 | vii half
dim
m . e e
- T - — L r:J = i
. W 4} —4 o -
T - 1L
AL "
| maj7 i min7 iii min?7 IV maj7 V7 vi min7 vii half dim
D maj7 E min7 Fimin7 G maj7 A7 Bmin7  C¥ half dim

Music really is like another language — there are many difference conventions and theories to learn at all

levels of music studies.

1d. My evidence of prior knowledge of learners

The Beat Boys all completed an ‘introductory test’ at the beginning of the school year so | was able to gauge

where each of them were at. This was vital to my role being new to the school and the subject (and a

graduate teacher).
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le. Learning outcomes for the program of learning

My plan for learners who need extension beyond the general learning outcomes and learners who needs

support or modification of teaching strategies to meet the learning outcomes is to encourage them to ‘own’

their learning and give them an opportunity to teach their peers in a way which demonstrates how they

learn best and how they absorb information. This inquiry approach caters to students of all abilities. It also

allows and promotes creativity in a creative subject.

The outcomes for this program of learning are (APST 3.1, 3.3):

Giving students the opportunity to improve their critical thinking and problem-solving skills through
peer teaching and learning

All students have the opportunity to create something unique and suitable to their personal learning
style

Each student is able to master at least two assigned topics for presentation

Students remain engaged throughout classes and enjoy this revision approach

Students develop their presentation skills — skills which are commensurate to that of performance
skills which are obviously very important to VCE Music Performance

Intellectual, social and personal growth

Increased self-esteem as a result of mastering their given topics

For students to create presentations that further develop the knowledge and skills or reiterate prior

knowledge of their peers
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SECTION 2 — THE INQUIRY QUESTION

(APST Standards 1.1, 1.2, 1.3, 1.5, 1.6, 2.5, 2.6, 4.4, 5.1, 6.1, 6.2, 6.3, 7.4)

2a. The inquiry question

My inquiry question and how it relates to improved learning

How can | engage a small senior musicianship class during their revision phase to benefit their learning

and improve on their prior knowledge/skills?

At this stage in the school year, The Beat Boys are very focussed on their upcoming performance exams
which attribute 50 of their overall marks for Unit 3/4. Understandably, students are wanting to get as much
rehearsal time in for their performance and their feedback indicates they want to spend time working on
their musicianship outcome as the exam nears (but realistically they’d probably just rather be finished and
be on a ‘surfin safari’). Of course, it’s imperative that students keep working on this outcome which
attributes 20 marks to their overall mark for Unit 3/4 so | wanted to come up with something interesting and
enjoyable for them all. Well why should | decide what is ‘fun, fun, fun’ for the students when they could
make it for themselves and each other ((APST 1.1)? There is a lot of research and evidence that supports
peer teaching/learning which is what led me to this idea and the basis for my inquiry. Whilst this idea for
peer learning/teaching on this occasion isn’t designed for students to learn new material, it’s an opportunity
for students to learn and/or maintain information in different, interesting ways which could have all or some
of the following benefits (APST 1.5, 1.6):

e Improve on their existing knowledge

e Solidifying their knowledge of a topic by having to ‘master’ it and ‘teach’ it to their peers

e Maintaining their existing knowledge through engaging activities and presentations

e Create activities that they best respond to and grasp the content of personally, whether it be visual,

auditory or tactile
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2b. Professional learning

When I've observed the teaching practice of others (at least one observation)

OBSERVATION #1

Date: 6 September 2016

Who and what | observed: Teacher C — Unit 2 English

What | saw/heard/experienced: | saw a teacher who was so passionate about teaching English and whose
students greatly respected her and enjoyed her teaching (APST 6.2). Students were quizzed as soon as they
came into class which engaged them straight away — some of the questions were asked by Teacher C and
others the students made up on the spot to quiz their peers (with teacher guidance). Following the quiz,
students were given an outline for the lesson which was really well structured. Teacher C also checked at
the beginning of each task that everyone was clear on what they had to do, giving them an opportunity to
clarify anything. At a couple of point throughout the lesson, both Teacher C and individual students had
their laptops projected onto the whiteboard where they could annotate what was being shown. Students
were given the opportunity to get up and move about the classroom on a few occasions which
reinvigorated their desire to actively participate in tasks. At the end of the class students were given an
opportunity to practice their writing with the skills they learnt throughout the lesson. There was one
student who was very unsure of how to approach this task and become very distressed and upset about
it. Teacher C was incredibly supportive and went through the task with her which you could see brought

relief to her and assisted her in commencing the introduction (APST 1.2, 2.5).

Students were given fantastic, constructive feedback along the way, throughout each activity. Each activity
was finished with ‘answers’/discussion and feedback and tips for useful ways students can use them in their

own writing (APST 1.5, 5.1, 6.4). This made all tasks very relevant and practical.

The resources that were used throughout the lesson included:
e Whiteboard
e Handouts
e Laptops
e OneNote

e Projector
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What | learnt: Quizzing students as soon as they came into class not only engaged them straight away but
really settled them down after the lunch break. It was also a great tool and opportunity to mark the roll and
tend to any other small admin tasks. It was evident that by having such a great relationship with her
students, those who are sometimes disengaged in classes were very interested and enthused. It also meant
that although some students were talking amongst themselves, almost (if not) all of them were having
discussions about the topic and task at hand. By giving the students an outline of the class after the
introductory activity, students know what to expect and had clear goals for the class and were able to
manage expectations. There was a lot of use around resources that would’ve been particularly useful in the
music class, including the annotation of digital documents projected onto the whiteboard, which are not an
option in the Music classroom due to restrictions with the facilities. With Teacher C’s great rapport with
these students, they didn’t abuse the flexibility she gave them and they assisted each other at every

opportunity they had, highlighting the importance and value or peer teaching and learning.

How does this help me address my inquiry: This class was a great example of how students can really
support each other and assist in one another’s learning when given the opportunity in a supportive and
encouraging environment that’s facilitated by a very knowledgeable and well-respected teacher. These are
the sorts of tools that | believe teenagers need for their future, in both education and careers, which was

part of what prompted my inquiry.
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OBSERVATION #2

Date: 8 September 2016

Who and what | observed: Teacher D — Unit 4 Psychology

What | saw/heard/experienced: My second observation also commenced with the teacher advising
students of the plan for the lesson, automatically setting those clear expectations and goals around what
students should achieve in the double period. Alana was prepared before students arrived in class with a
powerpoint on the screen with lots of great visual cues and interesting pictures. Similarly to my first
observation, this teacher also spent the first part of the class quizzing students, though this time for revision
on what they’d learnt in the last class on phobias. Following this revision, there was a lot of initial discussion
amongst the whole class about the new ideas they were starting to explore. This was a very informal
approach to learning/teaching the content and seemed to really teach them new content, though they may
not have realised this at the time. Throughout the lesson there were also a number of anecdotes used which
made the content much more relevant to the students and appeared to support their learning of theoretical
concepts. As students were to complete various tasks, Teacher D was able to recognise when students were
finishing the assigned tasks due to the noise levels and distractions amongst peers and was therefore able
to move onto more content and further tasks. Shortly after halfway through the lesson the class went on to
watch a few short videos to support their discussion about phobias before breaking out into small groups to
work on their final task. At the end of the lesson the teacher recapped with the students and informed them

of what they’ll be doing in the next class.

The resources that were used throughout the lesson included:
e Whiteboard
e Powerpoint
e Worksheets

e Video clips on laptop

What | learnt: Starting with a quiz to revise the last lesson was a good way to recap what the students learnt
most recently in a fun and engaging way. Once again, the more casual type of environment for students was
very effective but must be credited to the great rapport the teacher has with their students. By this pointin
my observations, it is reiterating to me that you can certainly have a more flexible and casual learning and

teaching environment with great results. This double period also had students getting up and moving about
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the room to keep them engaged and re-energise them about halfway through the lesson. There was a lot
of variety in this lesson, demonstrating that you can keep students on task by moving around and/or mixing

up the resources used to support theoretical content.

How does this help me address my inquiry: Combined with the first observation, it became evident that
starting the lesson off with some sort of quiz was a really effective method of revision and a little competition
was very motivating to the students, as is usually the case. Although in this case it was facilitated by the
teacher rather than the students, it certainly gave me an idea for some of the classes during my inquiry. This

lesson also highlighted the importance of variety in content and/or use of resources to keep things fresh.

OBSERVATION #3

Date: 13 September 2016

Who and what | observed: Teacher B— Unit 2 Drama

What | saw/heard/experienced: This is a very disruptive and ‘energetic’ class and by far the most disruptive
I've witnessed during my observations. Teacher B is very good at strategising ways to keep students focussed
and on task. Initially she had to ask students to stop eating during class and to go and get pen and paper
(despite the fact she’d reminded them in the previous lesson to bring it today) and then it took about five
minutes to settle them down (this class being straight after lunch), spending some time on a couple of
mindfulness tasks for students to get into their own spaces. Once settled, Teacher B discussed some theory
fundamentals with students about how to make a solo come to life, and then discussed and reflected upon
what they’d done towards this task so far over the last month. This was a great opportunity to recap some
of the key points and milestones that students should’ve reached by now in preparing for their performance
assessment. At this point students were also advised that they need to come back from holidays with a

working script, which clearly outlined the expectations and key dates for submission of this assessment task.

Once students were settled, in their own space and the couple of admin matters had been sorted, Teacher
B started them off with a focus and grounding activity — rocket write in silence. This was a brilliant way to
stimulate the students and get them working really productively on the task at hand. They weren’t distracted
during this time period and most of them appeared to write some really useful material. Students were
asked to spend ten minutes writing the story of their characters, with Teacher B wandering around the room,

giving guidance when necessary and separating any disruptive and distracted students. Throughout this time
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the students were very focussed and worked productively and quietly. Once they completed this task they
filtered through it for anything in their writing that they could use for the solo performance piece they had

to devise.

Following this quiet and intense writing session, students got up and played a game directed by Teacher B
which had them moving about the room and constantly surrounding themselves with different people, giving
them the opportunity to share their thoughts and ideas with a variety of people in a setting that wasn’t to
the whole class. After this activity moving around the classroom, students had another individual writing
task before putting that writing task into action/movement. Once their action/movement was crafted, they

got into small groups to perform to each other and critique, seeking peer feedback.

The resources that were used throughout the lesson included:
e Paper (students)

e Pens (students)

What | learnt: It was a relief to see that it isn’t just the music students who forget to bring the required
resources to class and thinking that it’s always going to be ‘prac time’. | imagine that many teachers have
the same difficulties with students bringing the correct books and other items to each class and that it’s not
just performing arts students. It was very evident that students come to drama ready to work, learn and
enjoy themselves. Teacher B is a very motivating teacher and has a great rapport with the students. She is
very highly looked upon by the students and works tirelessly to ensure students are working together and
supporting each other. The game, directed by Teacher B, in the middle of the lesson was a great one to get
students’ energy levels back up and boost their enthusiasm for the task, getting them away from their usual
friendship groups within the class (APST 6.1). As evidenced by my three observations, I've learnt just how

important it is to create engaging and diverse lessons where students of all learning styles are catered for.

How does this help me address my inquiry: This really demonstrated the value of peer feedback,
particularly in a performing arts environment. There were many great opportunities here to have students
step outside of their comfort zone and either talk to and/or perform form people they may not usually do
so with/to. These are more useful tools that students as teenagers can learn from and take with them
throughout life. The performing arts are all about stepping outside your comfort zone and pushing the
boundaries to create something wonderful and engaging for an audience, as well as building your self-

confidence and performance skills, physically, emotionally and spiritually.
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Professional conversations (based on at least two discussions) (APST 6.3)

PROFESSIONAL CONVERSATION #1

Date: 21 July 2016

Who | talked with: Teacher B

What | learnt: Teacher B and | discussed at length my thoughts about the VIT inquiry and how | was going
to approach it. We discussed many environmental factors that contribute to my inquiry and how they might
influence my approach. There were many things we discussed that resulted in clarification of my approach,
including:

e Some suggestions on activities and engaging the students

e How my action plan could best be executed?

e Considerations with regards to teaching and learning strategies

e Various terminology to ponder

e Students’ academic backgrounds and how they learn best

e The benefits and opportunities for students that cater to all learning styles

How this helped me address my inquiry: This discussion really clarified and cemented my action plan,
forcing me to think about how to best cater to everyone’s needs in such a diverse class. It made me think
about my resources and craft a plan that could be best executed with the limitations of the music classroom.
In discussing students’ backgrounds and learning styles | was able to fine tune the idea of students creating

‘lessons’ for each other, something | was particularly passionate about doing right from the beginning.
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PROFESSIONAL CONVERSATION #2

Date: 6 September 2016

Who | talked with: Teacher C

What | learnt: | spoke with Teacher C at length following her Unit 2 English class that | observed. She
explained to me that this class were really supportive of each other and assisted one another at every
opportunity they had. She went on to outline a couple of boys that were really good friends — one of whom
was very good at English and the other who was a little unmotivated. She said that throwing a little bit of
competition between the two for various questions and tasks really encouraged them to both step up and
as a result, both of their marks improved significantly. This was a great way to motivate both students and
ensure they learn from each other and both continue to work hard at success. Whilst a bit of competition is
certainly not always a motivator for everyone, it was extremely beneficial for these two students. This was
another example of how well she knows her students. We also went on to discuss a few students who had
issues getting started and motivated for today’s final task (and tasks in previous classes) and how she
approaches that. We discussed the potential lack of confidence in their ability when actually, the majority
of those students did great work, they just didn’t know how to get started or believe that they were capable
of completing the task at first. We discussed that when they were struggling, the person sitting beside each

of these people did everything they could to encourage them and help them get started.

How this helped me address my inquiry: This conversation demonstrated to me the influence that peers
can have on each other and the importance of that encouraging and nurturing environment. Having
students work amongst themselves in small groups really helps develop their problem solving and critical

thinking skills and they are a really important component to my inquiry.
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Other professional learning | undertook to support my learnings in relation to my question for inquiry

(including PD in relation to my learners with disabilities) (APST 6.2, 6.4)

Article: http://www.bulletproofmusician.com/productive-failure-how-strategic-failure-in-the-short-

term-can-lead-to-greater-success-and-learning-down-the-road/ This article was a big inspiration for

my teaching approach throughout the year, so naturally formed part of the basis of my Inquiry
Journal Article:

http://www?98.griffith.edu.au/dspace/bitstream/handle/10072/43363/74878 1.pdf:sequence=1

This journal article was very inspiring in using peer learning and teaching as strategies to generate
genuine understanding in learners and empowering students to deal with conflict, change and the
need to adapt

AMUSE (Association of Music Educators) ‘Special Needs in Learning Education’ PD: This PD session
was a really great session on how to differentiate and create engaging and innovative tasks for
students with additional needs

VCASS (Victorian College of the Arts) PD visit: During this day-long visit to VCASS we sat in on a wide
variety of musicianship classes, ranging from young secondary students at a low level to the older
students at the highest level. This was a very informative day and it was really great to see how
effective a more casual approach to classes can be and placing that trust in students and giving them
more ownership of their learning

Deborah Smith Music ‘An Introduction to VCE Aural & Theory Lecture’ PD: This workshop covered
learning processes, curriculum suggestions, study approached and strategies for use when
undertaking the analysis outcomes of VCE Music Performance

University of Canberra Lessons 1, 2 & 3 in the Disability Standards for Education (Senior Secondary
Schools) e-learning course: This e-learning course further developed my knowledge about disability
in education and encouraged me to think about various situations and how to best cater to them in

the classroom in considering all differentiation opportunities (APST 1.6)
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SECTION 3 —THE ACTION PLAN

(APST Standards 1.1, 1.2, 1.3, 1.5, 1.6, 2.1, 2.2, 2.3, 2.5, 2.6, 3.1, 3.2,3.3,3.4, 3.5, 3.6, 4.1, 4.2, 4.4, 4.5, 5.1,

5.2,54,62 63, 6.4)

3a. The action plan

Documentation of:

My action plan to address the learning outcomes arising from my question for inquiry, including timelines

and activities

Prior to beginning VIT inquiry:

Have The Beat Boys rank their knowledge of topics from the ones they feel most comfortable with
(1) to those they feel least confident about (6). Topics to cover are:

0 Key signatures & scales

0 |Intervals

0 Chords

0 Diatonic Harmony

0 Rhythmic transcription

0 Melodic transcription
They are each then allocated two topics — one that they feel most confident with and one that they
feel least confident with to give them the opportunity to further research and find creative ways to
improve the knowledge of themselves and then how they could demonstrate that to their peers
(APST 1.2, 1.3, 3.3)
Allocate topics to students and advise them of the guidelines around the task (refer below email)

(APST 2.1,2.2,2.3,3.2,3.5)
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Sent: onaay, ugus 9:54 AM

To:

Subject: PLEASE READ
Importance: High

Hi All,

Please come to class ready to present your assigned topics from this Thursday (although | assume you're all
prepared anyway). Please send me through any resources/worksheets/activity instructions etc that you use on the
day. Please read instructions carefully — each of you should be presenting for approximately 40 minutes in total
over the next couple of weeks. | know this sounds like a long time but 2 x 20 minutes will fly with any
activities/games etc.

A reminder that this is the order we will be presenting in:

o Key signatures & scales
o Intervals

o Chords

< Diatonic Harmony

o Rhythmic transcription
o Melodic transcription

Please let me know if you have any questions or concerns ASAP. This is something that’s really important so please
make sure you come to class prepared. If there’s anything | can print/laminate etc for you please get it to me ASAP.

| am going to be away tomorrow for Sandhurst Arts on Show.. | would Iik-o fill you in on the revision
class they attended on Sunday and | would like each and every one of you to sign up on Tuesday for

revision course._:vill fill you in on the details. Aside from that you will have prac time.

Will be fun ©

Thanks,

Sent: Tuesday, uly 2016 8:42 AM

To!

Subject: Presentation of Topics

Hi All,

As discussed late last term (although some of you may not have been here), please find below the topics you are to
present and the outline of the task. Remember that teaching each other is a great way to really think about what
you are learning and why/how things work a particular way whilst mastering a specific area. You will have a small
amount of class time over the next couple of weeks to prepare but please ensure you are working on this outside of
class to ensure it’s a fun learning opportunity for everyone.

Please see below and let me know of any questions, queries or concerns —and don't forget to have fun with it ©
1
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TASK:
e 20 min
(&)

ol

ute ‘class’ to teach each other. If someone else has the same topic as you, you can choose to:
do it separately
work together and create one 40-minute class
work together to create 2 x 20 minute classes
Note: you will need to notify me which of the above option/s you choose for each of your topics
Note: Key signature & scales can work together as one topic, as can chords & chord progressions

e Becreative in how you choose to present (please include a minimum of 1 game/activity per 20 minutes)
e These will be presented in the following order:

Key signatures & scales
Intervals

Chords

Diatonic Harmony
Rhythmic transcription
Melodic transcription

e To do this successfully you need to master your topics © These have been carefully chosen and hence,
won’t be changed.

e Please
e Please

Kind Reiardsl

come prepared for your masterclass from Monday 1 August.
let me know of any materials you need or | can help you find/create etc.

ntervals & key signatures

Rhythmic transcription & chords
ntervals & rhythmic transcription

hord progressions & diatonic harmony
Melodic transcription & scales
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Lesson 1:

- Students to complete a benchmark test using software programs Musition and Auralia (APST 2.6)

- As these tasks will take vastly difference amounts of time, once completed students can have time
finalising their presentations as well as practicing with the Quizlet Study Sets that the teacher and

The Beat Boys all created (refer below example) (APST 4.1)
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Lesson 2,3 & 4 (APST 3.4,4.2,4.5,5.2):

- Discuss significance of peer teaching and learning and why this revision period is a beneficial time to
complete it

- Start student presentations (as outlined in pre-VIT inquiry commencement email)

Page 29



- The Beat Boys to complete feedback surveys for each other after every presentation using Survey

Monkey (refer below Survey) (APST 3.5, 3.6)

- Conclude the lesson by discussing each of the resources used today and how each student might be
able to adapt them to create study tools that would be most beneficial to their individual learning

(eg. How you could extend the task)
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Lesson 5 (APST 1.5, 3.4, 4.2, 4.5):

- Complete quizzes using Kahoot to revise previously learnt material (‘power quiz’ — refer below

example)
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- Read through and complete Music Analysis e-Book tasks (listening using allocated YouTube clips),

first as a group and then further questions individually following discussion of everyone’s thoughts

Lesson 6 (APST 3.4,3.6,4.1,4.2,4.5,5.1):

- Complete quizzes using Kahoot to revise previously learnt material (‘power quiz’)

- Interval singing activity to assist with inner hearing and melodic recognition/transcription

- Discuss some new and different approaches to rhythmic recognition/transcription than the ones we
have previously used and complete tasks as explained throughout. Practice new method as a group
before students individually completing some recognition and transcription activities

- Remind students that they need to complete the second Musition & Auralia tests as homework
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Learning outcomes modified for particular learners and reasons for this

This program doesn’t need a lot of modifications for students with additional needs due to the flexibility

of the task. Some examples of the few modifications that were made include (APST 1.2, 1.6):

- Not setting time restrictions on the Musition and Auralia programs to allow students to complete at
their own pace

- Giving students with additional needs topics that they feel somewhat confident with as opposed to
one that they are really not confident about to promote challenge and further learning. This allowed
the student with additional needs to really focus on and further develop the areas they are more
confident with. This is an approach to the subject that was discussed with the one additional needs
student (David) and agreed upon during second semester to ease their concern about doing poorly
at all topics, so instead wanted to really master the topics that they felt most comfortable about.

- Some assistance was given to the student with additional needs as opposed to the rest of the

students who did it completely independently

Specific learning resources, practices and activities | used to support learners, including those | used to

meet individual learning needs

There were a variety of resources used to support learners of all styles and the task was created in order
to be accessible to all students and give them creative control over their learning and how they could
educate their fellow peers. The resources | used included:

- Kahoot

- Quizlet

- Musition

- Auralia

- Survey Monkey

- Music Analysis: Listening Beyond Hearing e-Book
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Some resources that the students used for their presentations included:
- Websites with activities

- Powerpoint presentations

- Student-designed games

- Whiteboard

- Sound clips

- YouTube clips

Practices and activities that | used consistently throughout my inquiry as demonstrated in my lesson

plans include:

- Advise students of the goals and outcomes for each lesson so they have clear objectives and can
manage their expectations

- Ensuring that all students are clear on what their task is by discussing as a group how they might
approach the question. This was a non-obvious way of catering to the student with additional needs
and so they felt as though they weren’t being pointed out as needing extra assistance, as that can
make them feel uncomfortable resulting in them disengaging from the lesson.

- End each lesson revising what we’d covered in class to reaffirm that knowledge for everyone

- Starting each lesson with a ‘power quiz’ Kahoot in the middle lessons to create consistence and
expectations around when they come to class, participation and getting them settled and engaged

in the lesson

Assessment tasks | used to assess learning and provide formative and summative feedback (APST 5.1, 5.4)

For summative assessment tasks | used Musition and Auralia software programs where | was able to
create custom tests to best cater for the students’ needs and to capture the data | required at the

beginning and end of my VIT inquiry (refer below examples of the topics tested).

Page 34



G¢ aded
‘WeXd UM JedA JO pud 3y} 4O %0¢ Yidom jusuodwod
B SI YdIym sisAjeue oisnw 01 asuodsas e Suillum aousawwod Ajjenioe 01 3|ge Sem Sluapnis ayl Jo auo eyl JeaA ay3 ul juiod SIy3 1aun 1,usem 1| ‘uolsanb
4oea 03 SI9MSUB dY] JOJ JOYINE [BUJDIXD UB WO} 32eqpad) YySnolyl peas am 24043q J9Yl0 Ydoead pue J[asAw wodj 3oeqpasd) [BqJan UDAIS a1am S1uapnis
uoIsIAaJ Jo 1uauodwod sisAjeue ay3 Suling "AJeSS3I3U SB S9A|9SWAY] PUIIXD PUB SPA3U UMO J19Y3 3INS 01 1 1depe pjnod 1uapnis yoea moy pue uolleiuasaid

3y} Inoge pood sem JeYM SSe[d B Se PISSNISIP M pue uolleiuasald Yoea Jaye 3oeqpasy |eqian anes | (pauoinuaw Ajsnoinaid se pue) 3oeqpasy) aAI3ew0) 104

:uonlsniA

‘eljelny



Where | have applied my new knowledge to my teaching practice

There was so much new knowledge and ideas from my observations, discussions and from my own
learnings throughout the year that | was able to apply in my teaching practice, such as the importance
of commencing with the outline of the lesson and ending with a summary of what was learnt. In reading
more information about peer teaching and learning it is definitely something | will endeavor to use more
in the future and something | believe all students gain so much from. At the younger levels it may be
more suitable as small group tasks but at this senior level and with such a small class it was a great
opportunity. | always knew what kind of teacher | wanted to be but coming in here and witnessing other
teachers really reinforced to me the importance of having good relationships with your students so they
respect you, complete their work and strive to achieve highly, but also feel comfortable enough to discuss
any questions or concerns they may have. | still believe these relationships are absolutely fundamental
to being a good teacher, particularly at this teenage age when students are going through so much

change and are under so much pressure at school and perhaps personally as well.

Page 36






GATHERING OTHER EVIDENCE

e Not all descriptors of the standards may be demonstrated in your inquiry process

(APST Standards 1.4, 2.4, 4.3, 5.3)

With no Aboriginal or Torres Strait Islander learners in The Beat Boys | wasn’t able to meet standards 1,4
and 2.4 through my inquiry process, however met them in the following ways (APST 1.4, 2.3, 2.4):

- Sourcing and delivering an Acknowledgement of Country for the beginning of music recital evenings

- The 2016 Voice Choir (coached by mentor teacher B and myself) presented the piece ‘From Little

Things Big Things Grow’ (written by Paul Kelly and Kev Carmody). As part of our research with this

piece we watched a video about the history of the song and discussed the Wave Hill Walk Off,

educating the students of the voice choir, inspiring their passion for the piece and prompting them

to think about the implications of such events in Australia’s history

The Beat Boys didn’t pose much (if any) particularly challenging behavior throughout the year. In saying this,
| did experience the management of challenging behavior as a voice choir coach (APST 4.3). It got to a point
where group members were being very nasty and aggressive towards each other so | facilitated, with fellow
coach Teacher B) some circle time to nut out the issues and work through them together as a group. This

really made a huge difference to their attitude towards each other and voice choir in general.

The Year 10 Music class completed an assignment on a topic of their choice (within some boundaries).
Teacher B helped create this assessment and rubric in which we marked the submissions together to
ensure moderation and consistent judgements of learning. Given there are no other staff members taking
Year 10 Music it was very beneficial to mark with Teacher B to ensure fair standards, particularly with

reference to literacy skills.

Plan for appropriate and contextually relevant opportunities for parents/carers to be involved in the children’s

learning

Parents/carers were kept up to date throughout the year about the expectations and details of various
performance opportunities and excursions (example attached below) (APST 7.2). Parents had also been
made aware that they could discuss any questions or concerns with me anytime throughout the year, an
offer which one of my Unit 3/4 parents took up this opportunity during my VIT Inquiry (APST 3.7, 5.3, 5.5,
7.3). This parent came in to discuss that their child was concerned these presentations were not the most
effective use of time so close to the exam. Once we worked through what the actual underlying issues were

we were able to devise a plan moving forward on how to subside and manage the anxiety this student had.
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Participate in professional and community networks and forums to broaden knowledge and improve practice.

Also engages with teaching colleagues, professional networks and the broader community.

There were many opportunities to engage in professional and community networks that | partook in,
including (APST 6.1, 7.4):

- Various PD days

- The AMUSE VCE Music Conference

- Sandhurst Arts on Show
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SECTION 5 — EVALUATION THE EFFECTIVENESS OF PRACTICE

(APST Standards 3.5, 3.6, 5.1, 5.2, 5.4, 5.5, 6.1, 6.3, 6.4, 7.3)

5a. Assessing learning

Annotated samples of work from my learners and discussion of achievement of learning outcomes

Some examples of work that the students presented are (APST 3.5, 3.6):

- Aural recognition of scales through the website http://www.piano-play-it.com/piano-scales.html (refer

below screenshot for example):

This was a great website where the student only used the audio component, not needing to show the more
basic theory that is in the above picture. In saying this, they made available the link for any peers that may
wish to use the resource in their own time. This was not a resource we had used in class so it was one that

the student sourced themselves which shows great initiative.
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- Some tips and tricks from one student to another as evidenced in the below slide (note that there is a

link to a Quizlet quiz also on the shown slide):

This was produced by one of the higher achievers in the class and really demonstrates their understanding
and individual approaches. They delighted in sharing this information and passing on some advice they

thought may be useful to others. The Beat Boys loved this presenters enthusiasm!

- Step by step instructions with supporting visual and audio cues as shown in below slide:

This was another good example of independent learning and finding an approach that works for them. The
visually simple and uncluttered slide was complimented by dot point advice and an audio clip to play to their

peers for a demonstration.
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- A fun, practical game created by a student to promote accuracy and practice at intervals as evidenced

below:

This is a great example of how creative these students (and all students) can be. This game was really fun
and engaging for students as they worked in pairs to compete against each other. Because this game was
more or less left to chance with the dice it meant that The Beat Boys could all complete the task successfully
because there were no time limits or ‘race’ type situations, but rather they could take their time and really

focus on the task at hand, not even really noticing how much they were learning.
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The above results show the following things:

- Three of the five Beat Boys didn’t complete the second test (Benchmark Test v2) which was set as a
homework task. This is a very accurate representation of the students who do work independently
outside of class and those who only work during class time and when prompted. There is a lot of self-
discipline missing from these three students who all have the potential to achieve so much more.

- The students who completed both tests had similar results between pre- and post-VIT tests in Auralia,
although showed some improvement. In Musition, they both made a 15-25% improvement in their

results which is an outstanding outcome for students who were already the most capable of the class.

Kahoot ‘power quiz’ results: although these results can’t be captured after the time of quiz, the results were
commensurate with that of the Musition and Auralia and where the students rank within The Beat Boys
grup. The students were very engaged with this, had a lot of fun and seemed to grasp new ideas in different

ways through Kahoots.

Survey Monkey results showed that students felt somewhat more confident about a topic after the
presentations. Some of the written feedback about things that they enjoyed about each other’s
presentations included:

- Interactive game

- Game

- Flash cards

- The explanation

- Process mapping

- Getting up and moving about the room for an activity

- The hands on use of instruments

In asking what students would like to see improved/altered if that same person was to present again resulted
in some of the following answers:

- More content and information

- More activities and games

- Further explanations

- Slower presentation

- More interactive activities

- More enthusiasm from the presenter

- Better organisation
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5b. Evaluating the effectiveness of professional practice

- Use of Musition and Auralia: if | were to go back and do the inquiry again | would have students complete
the second test during class time to ensure they all did it. This was the initial plan however | altered that
after the discussion with a parent about how we use class time most effectively during this revision
period. It is a very good example of no matter how much you do, or try to do, for students you can’t
force them to work and/or succeed, but rather continue encouraging and inspiring them. | believe | have
a very good relationship with The Beat Boys and they do great work during class time but no matter what
you offer them outside of class time (whether it be homework tasks and/or after school and additional
one-on-one classes) some of them just won’t take up those opportunities. This can be very disheartening
at times, particularly when you see that they can do so much better, but merely lack the desire to do so.
This also is evidence that those who’ve worked really hard independently outside of class throughout
the year have made the most improvement and have put in their best efforts.

- Assigning students their topics for presentation: | definitely think assigning the topics was the right
approach for this component of my inquiry. When students were asked to rank the topics from their
most confident to least confident they had no idea why. This was very intentional so that students didn’t
lie about it in order to get easy presentation topics. By giving them their topics | was able to have control
over who presented on what and what topics were going to challenge each individual and/or cater to
their additional needs. It was evident that not all of The Beat Boys put in a huge amount of effort to their
presentation so in an ideal situation it would be great to see them all put in the hard yards for their peers

... ‘wouldn’t it be nice’

- Kahoots: these are a great way to get students engaged right away as they come into class and are very
interactive for all of the students, even if not done at the beginning. This is a tool that | will use a lot in
the future to create variation and some healthy competition amongst classes.

- Survey Monkey: this was a great way to seek feedback from students about their thoughts on each
presentation. Given the aim of this inquiry was to either maintain or improve their existing music theory
and aural skills, having students increase their confidence through these presentations was a great
outcome. These surveys were a quick and easy way of obtaining anonymous feedback so students felt
they could be honest about their peers. It was very interesting to read the feedback about what students
would like to see improved if they were to do it again — this is our job as teachers summed up in a short
dot point list! These are the kinds of things that students want in our classes and this is feedback that |

will certainly take on board and strive to include more of in my teaching.

Page 49






